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This policy gives guidance to staff on assessment and should be read alongside the Staff 
Handbook, Teaching and Learning Policy and the SEND Policy. 
 
 
 

 
Introduction 
 
Assessment is a term that encompasses a wide range of activities, formal and informal, summative 
and formative. Summative assessment (external and internal exams) has traditionally tended to 
dominate teaching and assessment and has a place in providing a summary of achievement. 
However, there is research evidence to suggest that formative assessment, or assessment for 
learning (AfL), has an impact on motivation and attainment. The following guidance is an attempt 
to: 
 

 minimise the need for summative assessment. 

 provide a structure which learners recognise. 

 provide a policy which is realistic and attainable for teachers in terms of workload 

 
 
Rationale 
 

 
Inspectors will take account of current standards and progress, including the school’s own 
performance information, and make a relevant judgement on academic and other learning 
outcomes for pupils by evaluating the extent to which all pupils:  

 progress well from their different starting points and achieve or exceed standards 
expected for their age nationally (at the end of a key stage), or within the school’s own 
curriculum 

 attain relevant qualifications so that they can and do progress to the next stage of their 
education into courses that lead to higher level qualifications or into jobs that meet 
local and national needs. 

To judge outcomes, inspectors will evaluate pupils’ academic and vocational achievement 
across the curriculum. 

In judging achievement, inspectors will give most weight to pupils’ progress. They will take 
account of pupils’ starting points in terms of their prior attainment and age when evaluating 
progress. Within this, they will give most weight to the progress of pupils currently in the school, 
taking account of how this compares with the progress of recent cohorts, where there are any. 
Inspectors will consider the progress of pupils in all year groups, not just those who have taken 
or are about to take examinations or national tests. As part of pupils’ progress, inspectors will 
consider the growth in pupils’ security, breadth and depth of knowledge, understanding and 
skills. 

(Ofsted framework, September 2018) 
 
Due to the changing nature of The Woodlands’ cohort, measuring progress across the key 
stages can be challenging. The small number of learners in all key stages also makes the 
statistical analysis of trends difficult. Some of the issues faced include:  
 

 Learners coming on roll throughout the whole of the academic year.  

 A wide range of complex individual needs e.g. disengagement, behavioural, SEND, 
mental health and addiction issues.  



 A wide range of home circumstances e.g. some pupils experience settled home 
backgrounds whilst others experience extremely traumatic home lives characterised 
by alcohol, drug abuse, domestic violence, criminality and mental health issues. A 
significant minority of pupils are in Local Authority Care.  

 
 
At The Woodlands the collection and storage of assessment data is managed using the 
assessment data base that has been developed with PRISM.  
 

 
 
Aims of the policy:  
 
We recognise that the assessment process is crucial and in order to be effective in this we 
aim to:  

 provide clear guidelines on the school’s approach to assessment.  

 establish a coherent approach to assessment across all departments.  

 provide a system that is clear to learners, staff and other stakeholders.  
 

 
Types of Assessment used in The Woodlands:  
 
Summative assessment  
 
Provides a snapshot of attainment at the end of a unit, term, year group, key stage or when a 
pupil is leaving the school. It makes judgments about a pupil’s performance in relation to 
national standards.  
 
Formative assessment 
 

Assessment for Learning is the day to day ongoing assessment to enable teachers to identify 
the next steps in a pupil’s learning and to enable pupils to have greater involvement and 
responsibility for their own learning. Key strategies used to ensure good formative assessment 
take place include observation, discussion, questioning, paired response work and quality 
marking.  
 

Diagnostic 
 

Diagnostic assessment helps to identify pupils’ strengths and areas for development. We use 

outcomes from assessments to plan future work and to identify groups of children who need 

support. This process also helps us with our target-setting and to reflect on the teaching and 

learning strategies which we use.  

 
 
 
 
 
 
 
 
 
 
 
 



Strategy used How and when Purpose 

Learning Objectives 

 

 

Learning objectives can be 

tracked to objectives in 

medium-term plans and are 

shared with pupils at the 

beginning of lessons and 

clearly separated from the 

explanation of the activity. 

Clarify the Learning Objective.  

 

Give learning a clear focus  

Success Criteria 

 

 

Learning Outcomes are shared, 

discussed and agreed with 

pupils. 

Clarify the learning outcome. 

Set expected standards  

Feedback and Marking 

 

 

Oral and written feedback, 

linked to a learning objective is 

focused on the shared learning 

objectives of the lesson. 

 

Providing verbal and written 

comments on how pupils can 

improve their work and make 

progress towards their personal 

targets. 

Observation 

 

 

Ongoing observations 

watching, listening and talking. 

To inform  APP, AFL, creating a 

bespoke curriculum to take 

account of the interests of 

children. 

Questioning 

 

 

Teachers encourage, trigger 

and sustain verbal dialogue.  

To enable pupils to become 

independent learners. 

Self / Peer Assessment 

 

 

During lessons pupils are 

expected to reflect on what they 

have learned and what they 

need to do to improve. 

Pupils are encouraged to 

assess each other’s work and 

to provide fair and helpful 

feedback. 

To be reflective and able to 

self-assess. 

Talking Partners 

 

 

The climate for learning gives 

pupils the confidence to 

verbalise partially formed 

thinking and constructively 

challenge each other’s ideas. 

Development of AFL skills. 

Target Setting 

 

 

Teachers use an appropriate 

range of data to baseline pupil 

performance, set targets and 

judge processes.  

To ensure progression towards 

curricular targets. 

 



 
Entry Assessment and baseline  
 
Learners enter The Woodlands throughout the year and often arrive mid-Key Stage. Prior 
assessment data is collected from the previous school and entered onto SIMS if available. 
On entry to the school, after the initial meeting with a member of the pastoral team, the learner will 
come into the school to complete assessments in the following, if applicable: 

 Reading and spelling 

 Maths and English  

 PSHEE 

 Science 

 Boxall Profile all key stages (within first 3 weeks of placement) 

 PASS 
 
 

The induction process and the assessment data collected provide the information that enables 

us to place each learner in the learning group with the most appropriate programme of study. 

Social needs can also be catered for based on any prior knowledge of the learner and their 

attitude to learning on entry. Staff use the entry assessment data to draft SEND Support Plans 

for pupils identified as having SEND. Outcomes are set with the support of the SENDCo before 

being amended and finalised with the learner and her/ his family. 

 

 
Ongoing assessment and tracking:            

Tracking involves systematically building a picture of the progress that each child or group of 

children makes along their expected learning path. An effective system should track pupil 

progress individually and is reviewed regularly with teachers in order to identify and discuss 

any under attainment and/or underachievement as well as celebrate examples of good 

progress. At The Woodlands we use entry assessment data, APP, and The Prism Tracking 

Tool to track learners’ progress. This information is used by all members of staff to inform 

teaching and learning. The information is provided to parents to inform them about children’s 

progress on a termly basis during Home/School Reporting days.  

 

Expected Levels of Progress at Key Stage 1, 2, 3 and 4.  

At The Woodlands there is an expectation that pupils will progress at the same rate as their 

peers in mainstream schools. Pupils are expected to progress in English, Mathematics and 

Science between each Key Stage.  However, all learners are treated as individuals and we 

recognise and understand that low ability learners may not make the expected levels of 

progress.  We are also aware that there is a significant link between pupil mental health and 

well-being and the impact this has on progress.  This is through our own data analysis but has 

also been confirmed by a report published in 2014 by the Public Health England: The Link 

between Health, Well- being and Pupil Attainment.   

 

 

 

 



Target-Setting 

Curricular targets will be set and informed by the Prism data tracking system and teacher 

assessments. These will then be shared with staff, pupils and parents on a termly basis.  

Where targets are not met, an appropriate intervention plan will be written and followed to 

support individuals or groups of children. The curriculum will be adapted to accommodate any 

highlighted whole class weaknesses.  

 

SEND Assessments and Interventions 
 
The Woodlands provides a graduated response to supporting pupils with SEND.  
 
Level 1  

 assessments for all pupils on entry including those that are subject specific, PI-ED and the 
Boxall Profile 

 

Level 2 

 assessments and interventions for pupils with specific concerns including referrals to the 
school counsellor and Dyslexia screening 

 

Level 3 

 assessments and interventions for pupils with identified needs and concerns including 
educational psychology referral and individual literacy support 

 
 
For further details, please refer to the SEND Policy. 

 

 

 

Reporting to parents and carers 

 Termly home visits, sharing results and new targets with parents/ guardians  

 Regular reviews with carers and teachers  

 Regular ‘phone contact with parents/ guardians 

 PEP for LAC children  

 Daily home/school diaries  

 Re-integration meeting with parents and home school before returning   

  
 

Other reporting mechanisms: 

Due to the vulnerability of the learners who attend The Woodlands, data collection and reports 

may be asked for by multi-disciplinary team meetings.  e.g.  a Looked After Child review or a 

CAF panel, a Child Protection Meeting or as evidence for an EHCP.  All staff are expected to 

contribute to the writing of such a report where appropriate.  

 
 



Assessment and Reporting Timetable 
 
There are opportunities for whole- school collection of assessment data and reporting. 

 
Recording and Tracking Learner Data 
 
Academic 
 
Learners’ current attainment levels and indicative grades are recorded half-termly in order to track 
progress. Staff record current attainment grades and progress is measured against targets. 
 
Marking and Recording 
 
Learners’ work will be monitored by both subject leaders, SENDCo and SLT. Book Scrutiny and 
Work Scrutiny will take place half-termly and will be evaluated using specific criteria and previously 
set targets. It is an expectation that all work, written and non-written, will be recorded and assessed 
in accordance with the Marking Policy and, where applicable, will have evidence of AfL. The 
Associate Head teacher and Subject Leaders monitor AfL termly using medium- term plans. 
Further evidence of AfL outcomes is reviewed as part of the school-wide work scrutiny. 

 
 
Continuing Professional Development (CPD) of Staff 
 
All staff regularly participate in training sessions designed to help them understand effective 
assessment and its role within good and outstanding teaching.  As part of HLTA and Teaching 
Standards, staff are expected to have an effective understanding of the different forms of 
assessment.  
 
 
Roles and Responsibilities  
 
The SLT are responsible for 

 The writing and implementation of this policy and ensuring all assessment procedures are 
consistently applied in accordance with agreed School Policy; 

 Analysing all pupil assessment data to inform focused whole-school planning and targets 

 Ensuring standardised teaching records are accurate and up to date; 

 Sharing relevant information with staff. 
 

The SENDCO is responsible for:  

 Maintaining the SEND and Additional Needs register 

 Coordinating individual support 

 Advising staff of appropriate support strategies 

 Initiating and managing the EHCP process for identified pupils on The Woodlands’ roll  

 Collaborating with referring schools to support their EHCP process for identified pupils on 
dual roll 

 Working with local authority SEND partners 

 Reviewing pupil records received from schools and identifying gaps in information 

 Sharing relevant information with staff 

 Making referrals to partner agencies 

 Ensuring SEND Support Plans are quality controlled and offering advice and support to 
tutors. 
 

 



Tutors are responsible for: 

 Implementing the agreed assessment procedure 

 Setting individual outcomes against baseline information 

 Ensuring well focused in-class support for individual pupils 

 Maintaining accurate records of pupil attainment 

 Reporting pupil progress to parents/carers 

 Coordinating SEND Support Plans and writing them in partnership with Pastoral Mentors, 
Learning Support Assistants and the SENDCo 

 Referring SEND concerns to the SENDCo through the CPOMS system 
 

Monitoring and Evaluation: 

 

Policy and guidelines are subject to regular reviews and evaluation by the Senior Leadership 
Team. The Senior Leadership Team will regularly review assessment and progress via the school 
calendar, by observing lessons; completing learning walks; completing planning and work 
scrutinies; analysing visitor feedback; speaking to learners and analysing pupil and parent 
feedback. After any of these take place, an analysis will be made and feedback will be given to 
staff.   
 

A review of lesson observations, planning scrutiny, work scrutiny and learning walks should inform 

the following: 

 Improvement in learners’ achievement and attainment 

 Improvement in the Teaching and Learning across the provision 
 
The desired outcomes for this policy are improvements in pupils’ learning and greater clarity 
amongst learners, teachers and parents concerning pupils’ learning, achievement and progress.  
The performance indicators will be: 

 An improvement in learners’ attitudes and attainment 

 An improvement in behaviour across the school 

 Improvement in the Teaching and Learning and assessment across the provision 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix A – Key Stage 3 
 

Rationale 

 Assessment is fundamental to everything we do as it enables us to prioritise, support, extend and challenge 
in order to create a more bespoke curriculum, improve pupil learning outcomes and future life chances. 

 Assessment is only effective if there is a regular review, which is communicated and acted upon at all levels. 

 Working together helps us to increase the positive impact of assessment for the young people in our care.  
 

Baseline Procedure and Quality Assurance 

1. All pupils are baseline assessed through a mixture of observation, set 1:1 or group tasks and summative 
assessments, within the first two weeks of arrival.  This baseline is by necessity based on a “working at” not 
“full coverage”  

2. These baselines can be amended by the staff up to four weeks into the placement if further evidence comes 
to light.  

3. Photographs and examples of work standards will be collected on a regular basis to demonstrate the skills 
and abilities of each individual child 

4. Evidence collected in The Woodlands and evidence from each child’s home school is used to provide an 
understanding of the child’s prior knowledge, skills and gaps in learning.    
 

Termly Judgements  

At half-term, teacher assessments are made on all pupils in all subjects 

1. No formal teacher assessments will be centralised during half-terms. 
2. Teachers are expected to have on-going assessment using the new progression lines that are available at 

any time. 
3. The lead teacher for learning will coordinate the collection of the list of students making outstanding progress 

and those raising concern.  Action plans and rewards will be put in place each half-term. 
 

Termly Assessments 
Once a term full assessments are made on all students in all subjects 

1. Best fit teacher professional judgements are made using class books, formative and summative 
assessments to support this judgement in Maths, Science, Reading and Writing. 

2. Judgements will be made on current students and all those who left the school that term. 
3. Judgements are made as “working at grades” based on areas assessed at the time.  
4. Judgements are made on a 5 point scale within year expectations using the progression lines that have been 

developed: 
 Foundation (20% - Some);  Emerging (40%- nearly ½);  Expected (60% - more than ½);  
Secure  (80% - Most);  Distinction (100% - All / Tipping into next year for some if gaps in other areas); 

5. A random 10% sample of the judgements are group moderated each term and further CPD provided as 
appropriate. 

6. Judgements that are significantly different from previous records are moderated via discussion with the 
HOD. 

7. HOD will quality assure the judgements via line management meetings. 
 
 
 
 
 
 
 



Centralisation of Data 

All progress data is collated using the main analysis spreadsheet. 

 A central folder is prepared for use by SLT. 

 Appropriate printouts / access to findings are provided for students, staff and HOD to aid them in their 
roles. 

 Individual data sheets and other outputs are used with students and for meetings eg Reintegration into 
mainstream. 

 

Statistical Analysis Of Data 

All progress data is converted to a “progress rate” that takes into account the amount of time at The Woodlands.  

Full school data can be distorted by short stay students so for this reason (eg 4pts in 32 days is 24 in 190 Days)  

 Data for all students who have had less than 20 days at the school are not included in full school 
analysis. 

 Very rapid falls or rises of (2 years) will be capped as this rate is clearly not sustainable. 
When interpreting the data, notice should be given to the full statistical notes accompanying them. 

Evaluation and Actions 

The prime objective of all data collated in this way is to support learning and progress.  

Staff must be free to make accurate and informative judgements and then act on them in the best interests of the 

pupils. 

Robust challenge is part of this process – however, the vision of The Woodlands is that this is undertaken as 

part of the natural evaluative cycle that prioritises support and next steps.  

 

Non Academic Assessment 

Staff will also track attitudes to learning using The Willow/ Beeches pennies reward scheme and PASS. 

This will be monitored by all key stage staff and personal mentors as well as by SLT.   

 

 

 

 

 

 

 

 

 

 



 

Appendix B - Primary 

 

Rationale 

 Assessment is fundamental to everything we do as it enables us to prioritise, support, extend and 
challenge in order to create a more bespoke curriculum, improve student learning outcomes and future 
life chances. 

 Assessment is only effective if there is a regular review, which is communicated and acted upon at all 
levels. 

 Working together helps us to increase the positive impact of assessment for the young people in our care.  

5 Point Scale 

Judgements will be made as best fit with a greater emphasis and weight will 

be placed upon core skills rather than content.  For example, the SC1 skills 

in Science and the first Core Number Skills sheet in Mathematics. 

  

Judgements are made on a 5-point scale linked to year group expectations 

using the progression lines that have been developed: 

 Foundation          20% Some  

Emerging            40%  Nearly Half 

Expected            60%  More Than Half  

Secure                80%  Most 

Distinction          100% All  

 For example:      4F   4Em   4Ex   4S   4D    5F  5Em   5Ex   

Progress measured in: 

 Reading / Writing / Maths / 

 PSHE  

 Reading Age / Spelling 

Age 

Outstanding Progress:  

Rate of  6+ Increments per 

Year  

 2+ increment per term 

 20% above Expected 

 14 Months + Per Year 

Good Progress:  

Rate of 5+ Increments per 

Year 

 above Expected 

 12 Months + Per Year 

Timing of Assessment 

Assessment will be collected as working at judgements based on the work undertaken at the time together 

with some standardised activities (especially important for the baseline). 

Baseline:  Schools to provide children’s exercise books for staff to judge on entry. Age related numeracy, 

phse and spag assessment to be completed on entry for core progression. An extended piece of writing will 

be planned into the two weeks. Teachers will judge this on age- related progression sheets. A Reading test 

and initial guided reading sessions will be used to make a judgement on the age -related progression sheets. 

Ongoing Assessment: Assessment to be completed on progression sheets at the end of each learning 

cycle. 



End of Placement: Children to complete a written piece of work for staff to judge. Age-related numeracy 

assessment to be completed for core progression. Final judgements to be taken from the on- going 

progression sheets.  

Evidence 

Highlighted progression sheets will be collected with different colours used for each half-term. 
 
Evidence in books and photographs will be collected on a regular basis to demonstrate the skills and 
abilities. While it is important to have evidence for most skills, teachers must be able to use their 
professional judgement and, as such, some lower ability skills can be implied and others will have minimal 
evidence.  e.g. the ability to count in 5s / 10s.  

Standardisation and Moderation 

The prime objective of all data collated is to support learning and progress.  

Staff must be free to make accurate and informative judgements and then act on them in the best interests of 

the pupils. 

Robust challenge is part of this process – however, the vision of The Woodlands is that this is primarily 

undertaken as part of the natural evaluative cycle which prioritises support and regular opportunities for 

professional discussion.  

Non-academic Assessment 

Staff will also track attitudes to learning using The Willow/ Beeches pennies reward scheme and PASS. 

This will be monitored by all key stage staff and personal mentors as well as by SLT.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
Appendix C 

 
Woodlands Flow Chart 
 
 
Pupil passport or information and work from previous schools is sent to The Woodlands. 
 
 
 
 
 
Pupil arrives and induction assessments (English; Maths; Science; PSHEE; PASS; Behaviour) 
are completed on entry and data is inputted onto Prisum data system.  
 
 
 
 
 
Staff use induction information to put behaviour targets on planners and set academic subject 
targets for the term. 
 
 
 
 
 
 
If new information is gathered in first two weeks (from work in books etc), baseline data can be 
changed to suit the new evidence in books. 
 
 
 
 
 
 
Every half-term data checks are to be completed and data inputted. 
 
 
 
 
 
 
At the end of every term assessments to be completed in core subject areas and work in books 
is assessed to get accurate and up to date data. Subject moderations to be completed. 
 
 



 
 
 
 
 
Parent/carer review days are conducted at the end of every term and reports given to 
parents/carers.



 

Assessment Purpose Time and Frequency 

of collection 

Passport/admission 

information 

To provide a single location for all data collected at admission On entry 

PASS To compare learner opinions in 9 key areas of learning performance Collected on induction then 

every term 

Baseline testing at Key 

Stages 1-4 e.g. APP 

assessments; maths 

test etc 

To give an accurate assessment of baseline entry in the key areas of literacy, numeracy, 

reading and spelling etc 

On entry  

 

Reading comprehension 

and spelling. 

To identify learners who are struggling to access a mainstream curriculum due to poor 

literacy comprehension levels.  To establish interventions which improve literacy 

comprehension e.g. Toe by Toe. 

On entry – tested 

periodically as necessary.  

On exit.  

Progress checks To collate induction (baseline) data against which staff set aspirational targets and drop 

current performance data. To identify those not making expected progress. 

Collected each half term. 

Attitude to behaviour 

and learning points.   

To measure individual engagement and performance in lessons.  To enable swift 

interventions.  

Weekly  

APP To inform accurate assessment of Primary, Bridge and KS3 learners against NC levels On-going collection in line 

with learning progress 

Summative Reports To provide feedback to parents/carers on progress Three times per year – last 

day of term. 

Year 6 SATS  To aid in the provision to schools/academies accurate data regarding current levels.  Once per year as 

necessary. 

Year 10/ Year 11 GCSE, 

BTEC, NCFE etc.  

To ensure that Key Stage 4 learners leave with a range of recognised qualifications, 

preparing them for their next steps.  

On-going, as per published 

exam calendar.   



 

 
 


